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Reading and Use of English Practice Book
Content and organisation of the book
The tasks in the book are arranged into ten chapters, five chapters on Reading, and five presenting the Use of English tasks. The tasks in both the Reading and Use of English sections are arranged according to the test method used. Thus, in the READING section, you will find the following five chapters:  

· Short-answer questions


· Matching headings and questions to texts


· Matching sentences to gaps in text


· Matching clauses to gaps in text


· Putting parts of a text in the correct order (ordering/sequencing)


All texts used in the reading tasks come from authentic sources, including books, newspapers, magazines, journals, holiday brochures, instruction manuals, theatre and other programme guides, and the internet. They cover a wide range of topics, from cooking, shopping, travelling, money, and life-styles through art galleries, exhibitions, films, books, music, language learning to protecting animals, national parks, health and body-care. Within the constraints of the task type, the reading texts are presented on the page with a layout that resembles their original format as closely as possible.  

Chapters of the USE OF ENGLISH part of the book are:
· open gap-filling

· banked gap-filling

· multiple-choice

· spot-the-error

· word-formation

The texts, similarly to the Reading texts, come from a variety of authentic sources, covering again a range of topics (e.g., using the computer, the internet, sports, tourism, travelling, Egyptian archaeology, cuisine, and many others). 
The tasks within each chapter of each test method are arranged in ascending order of difficulty. Thus the first tasks in a chapter are relatively easy, and later ones are more difficult. 

At the beginning of each chapter, we give a brief introduction to the test method, and advice on how best to approach the particular type of question. We often give ideas as to what examiners are trying to assess learners on in the task, what it is important to pay attention to, and how to respond appropriately.

An important feature of this book is that in each chapter, following the one-page long general description of the test method, we provide a Sample Task that students should respond to. The sample task is followed by the correct or acceptable answers to the task and, then, we also give explanations for the right answers to the task, in order to help the teacher and the students to understand why the expected answers are the way they are, and how best to answer each task type.  

Each practice task has the expected answers provided in a separate chapter towards the end of the book, and the page number of the answer key is given after each task. 

In the Appendix, we included the detailed GUIDELINES, produced by the British Council-supported Examinations Reform Project. These guidelines were developed over a number of years, in order to help test writers to produce suitable Reading and Use of English tasks. We believe that these Guidelines are useful for teachers, too, because they both help teachers to understand why the tasks are written the way they are, and they also help them to write their own tests of Reading and Use of English, if they should wish to, as part of their regular classroom assessment.

Tips for teachers
The book can be used for practice with a group of students in class, as well as at home by individual students. 
Students (who have already used the book) like it, among others, because it is very easy to use the book. The chapters, as well as individual tasks within the chapter are clearly separated, the tasks are presented on the page with a clear layout. 
If students use the book individually, they should definitely be encouraged to do the exercises / tasks first before they look at the correct or acceptable answers in the Answer Key chapter!
The chapters, i.e., the test methods can be done in any order, depending on which test method students are more familiar with when they start using the book. It is, however, important that they become familiar with all task types in the book. 
In principle, the tasks within a chapter can again be done in any order appropriate for the level of a particular group of students. However, as the tasks in the chapter are arranged in ascending order of difficulty, it makes sense to start with the first, easiest, tasks and, then, when students are finding the tasks too difficult, switch to another test method, starting again at the easiest levels.
Students should be made aware of different approaches to different tasks. 
For example, if a short-answer question is intended to test the ability to find specific information in an advertisement, a programme guide (or in a text like the California condor text) by scanning (which should be clear from the question), then to answer that question,  they do not need to read (and understand) every word of the advertisement. They should (be taught to) read selectively, ignoring information in the text that is not relevant to their purpose of reading (which, in an exam situation, is to answer the questions!). The best approach to such questions or item types is to scan the text for words in the text which match the words in the question. 

However, if the question is intended to test the ability to understand a text, or a part of it, in detail, then students need to read rather carefully to be sure they have the correct answer to the question.   

Sometimes Use of English questions may seem very similar to Reading tests, and, indeed, at times it is hard to tell the difference, because modern Use of English tests want to test the grammar in use. Therefore, students should be made aware of the fact that even if it is a Use of English test, to answer a question, it is not enough to have knowledge of the grammatical rules of English, or of isolated lexical or grammatical items. They may have to understand the meaning of the sentence or a passage in order to use the correct grammatical form (forms of verb tenses, modal and auxiliary verbs, articles, pronouns, prepositional phrases, comparative phrases, quantifiers, linking words), or the appropriate lexical words, collocations, idioms or colloquial expressions, etc. 

We should also emphasize the importance of the example item. It is particularly important in the case of gap-filling tasks. Normally, in a gap-filling task, the first sentence of the text is never gapped. The example item is usually provided in the second or third sentence. The reason for this is that the first sentences of texts typically contain information that might be crucial to understanding the rest of the text. So the function of the example item with gap-filling tasks is not only to show how and where to write the answers, but also to help students understand as clearly as possible what is said at the beginning of the text and predict what may come in the rest of the text, both in terms of information and the language used. Thus, in such tasks, it is essential to read the example.  
With certain task types, where students are provided with a list of several options from which to choose the correct answer (matching tasks, banked gap-filling), it might be useful for students to remember to cross out the option that they have already selected to answer a question / fill a gap in the text.    
It might be also helpful to draw students’ attention to the fact that in ‘error identification’ or “Spot-the-error” tasks, examiners never add or insert an unnecessary word at the beginning or end of a line, so when they are trying to decide which word is unnecessary, they should concentrate on all words except for the first and last in a line.  

You can find further tips in the book.
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