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T1
Two things to do this morning, the first thing is to discuss… well what you will be doing in, in your different classes… since, er, since you arrived, and since you- you started er, er your lessons, er I met just one of you, just by luck on the bus one day, yeah it was just at the beginning and er, the second thing is to discuss with you which er… kind of teaching <aids?> we could buy for you, in order to help you with your lessons. 

S2
Mm-hmm

T1
So but, first we are er, I like for you to, to, to tell me how er how things are are, going on in your different er classes and er I’ll take some notes… and er… oh well yes, I need to apologise in-in-in advance if one of our <?> in Poitiers, which is not very far from here, but er won’t be able to be with us this morning. OK? Right.

S2
Mm-hmm

T1
So it’s up to you

S2
Erm

T1
Do you want to start?

S2
I’ll start, erm, well, I have <?> three schools I have <name?> that’s a really good school erm, I work with <short pause>, I have two classes, <of CP er?>one class of <C, CM1?> and then er, one class of CM1 and two sort of different classes, of CM, CM2. So-

T1
[ Simul: Uh-huh] So you spent one, one day at lycée? 

S2
Yeah

T1
Yeah

S2
On Mondays. Er so with the <?> they, they’re more difficult because I’m not actually…like I- I, you can’t write, so it’s all oral.  But we’ve been doing pretty well, we’ve done ‘hello’, ‘goodbye’, they’re pretty good at that. ‘My name is’, they keep forgetting erm, some of that, multiple times. ‘Yes’, ‘no’, ‘boy’, ‘girl’, erm we just did colours, so they’re, they’re quite good with colours. 

T1
[Simul: <Cough>] OK

S2
Also I talked about halloween and things like that, sort of like American holidays. Yeah the <?> class is quite good as well. Er sch-sch-sch <long?> The er, CM1 class um, they’re using a tape, so I can <?> the tape them, the teacher, er thought we were doing, so I- I’ve just sort of been reinforcing what the video says. And we did ‘is it a boy? ‘Is it a girl?’ ‘Yes, it’s a boy’ Er, ‘It’s right’ ‘it’s wrong’. They kind of, they answered it with that.

T1
[Simul: Mm-hmm, Yes<?>] Mm-hmm

S2
Erm, we did colours a little bit, er, halloween, thanksgiving, erm we had <?> last week <long?> because<?>

T1
OK

S2
And we did that.  Erm, with CM1 er, um, what happens is that they have like a class, a half class at the end of erm... So that changes every every week erm, so we’ve done numbers, alphabet, Halloween. We, half the class has done <the following?>, we did some stuff on Thanksgiving, ‘hello’, my name is, er… and we did some stuff on like age, address, so that was a <?> , but it was too hard for them… so I sort of had <long?> <noise of someone coming in>
T1
Hello, how are you? OK Shall we. <Cough>

S2
Erm, <short pause> so- so I thought we were trying to do that a bit closer to the end, but it was too close to the <?> And then so I have… the same number of kids twice a day, er we do a couple of <?> and we split with the German Assistant <?>. The teacher…so…here’s a copy of a handout <?> We’ve been putting stuff together like that.

T1
[Simul: Mm-hmm, mm-hmm] <Rattles papers> Yeah, that’s good. That’s very interesting. It’s very interesting for pupils to compare more than, two- two- two languages, because, therefore they can… realise what is in common, what is different, so that’s very good.

S2
Yeah, but um, it’s funny though, mix stuff up though…  start speaking in German and then say… use <?> English.

T1
[Simul:Yeah, yeah] Um sure, sure.

S1
[Simul: Yeah, I do that. <laughs>]
T1
OK.  So that’s what we see, so that’s good… for you, it’s <short pause> interesting and er... everything is alright… at that school? 

S2
[Simul: yeah] Yeah

T1
The way you…ahhh, er you can work with the teachers, you can discuss with them?

S2
Yeah.

T1
OK, good.

S2
It’s very good there. Er at the other school, I had erm, Tuesday morning is er <name of school 1>, no not <name of school 1> erm, and I- I really like that school…the… headmaster’s super super nice um-

T1
Uh-hmm
S2
And we can get<?> as well 

T1
And you can go there with <long?>

S2
<Laugh> Yes, it’s really, really close, it’s true. Um…so it’s er, <?> he er…really uses me as an assistant and er, I don’t really <long?>. I’ll probably go into<?> lesson, um at his request. Last, yesterday we did an Irish breakfast, so I <?> with pronunciation, so we talked about like bacon, eggs and sausages and stuff like that er… what else? Erm…we, we’ve, his class is really <?> at <?> English, so er I have two classes with him and that’s <?>. I think really he’s the one who’s like,  this is what I’d like to be this week. <long?>

T1
[Simul: OK, OK] OK, right. And then you find a role very easily within what is decided- within what he has decided.
S2
Yeah
T1
OK, good.

S2
And then <name of school 1> ‘s my… hardest… school… it’s really tough, um I have a teacher with me for my two classes CM2  and they still don’t listen that well, but they do…they do OK, erm… they they talk a lot though. It’s disciplining them is really hard, because I have to yell all the time and I don’t like yelling, I’m gonna have to try and like… find something to say quickly and encourage them.    

T1
[Simul: Yeah, yeah - mm-hmm, yeah,] Now this- this is very, very different, this-this is a very difficult school, this may be one of the most difficult- difficult schools, not only in the départment, but in the whole <?>. So you’ve got to keep that in mind. Still  th-th-those pupils…need to-to-to-to…  to learn a foreign language and need to have a foreign assistant as well. Because er, there are, er… er… among the-the-the-the, they are very unlikely to-  to have the opportunity to go to a foreign country and to meet er, foreign people. So I ha- have understood that it’s a bit difficult for you… but still it is very important for those pupils. 

S2
<Cough>  Oh, yes.

T1
Erm… wh- what… you have got to keep in mind, I think, I think is that, erm whatever you do, it is helpful for them <short pause> and it is at the end of, er a few months that you will notice a difference. But they will realise why you are there, what you are teaching them, but th- they can’t erm… erm… it’s going to take a much longer time, with them, for them to adjust to- to-to foreign people. 

S2
OK, but- 

T1
Er,…something else, you’ve got to keep in mind that quite a few of these pupils don’t speak French as a… as a-a-a first language.

S2
Yeah, ohhhh.

T1
Yeah, but, er but it’s er… a true problem, er it’s more than twenty percent of the families where only the- the children can speak French and they translate er… all the - the informations about the school in… Arabic or in er languages they speak… and we’ve got a lot of <long?> OK, so that’s very, very important for you to remember. OK?

S2
So-

T1
So that’s it? 

S2
Yeah

T1
That’s- that’s it for the schools?

S2
[Simul: we we we’ve made] Yeah we’ve made some progress with, I- I’ve made some progress with <name of school 1> but it…er… I feel that I need to do like twice the amount of… lesson time to give the same<?>

T1
[Simul:<Cough>, yeah, mm-hmm] So now that is not a problem…for them the- the, er… …the <?> that you are going to <?> introduce in your classes, the difficulties of the sentences that you want them to learn is not a problem. This is not the main… aim of your teaching in these kind of classes, your main aim is that they’ve got to understand what is a foreign language, well some of them do of course,  because they are actually speaking a foreign language when they- when they are, erm at school or… when they are at home.  But they don’t realise it, they’ve got to-to come to terms with this phenomenon, which is a very difficult thing. 

S2
OK, mm 

T1
So that’s it OK,   any… general information about the way you- you can work with the teachers and those two schools? Are you saying it was fine at <name of school 2> And what about <name of school 1>, is it alright?

S2
Yeah, it’s fine ..er they’re<short pause>. They’re… I don’t think any of them will invite me to dinner, but they’re quite…they’re nice…they…they <?>. They’re really <long?>.

T1
Um, good. Jenna? <is he trying to say Fiona?>
S3
Um, yeah at <?> I’ve got each class and they're split into two groups, so I take half the class at a time for <?> each so erm, the CPs and the CE1 have started the alphabet, erm, are finding it quite difficult erm, ‘cause they’ve just sort of learned it recently in French, so it’s quite hard for them to remember in English… and also they’re quite difficult to sort of, keep under control, because I’m just alone with them without the teacher in the room, erm so it’s hard to get them to listen, sometimes, erm-

T1
[Simul: Uh-hmm] Because they’re very young as well.

S3
Yeah, some of them will, but others are just talking away… and, so it’s unfair on the ones who do actually want to learn. Erm the CE2s er, they’re better because they’ve already, I think they’ve already <?> of English, um, so yeah. I think I started off with Halloween, and that was quite good just using pictures and things um, um, sort of talking a bit in English and translating it into French, talking about traditions and stuff like that, erm which they seemed to enjoy and we did numbers with them as well, just using work sheets. <Rustling – handing him papers?> Stuff like that.

T1
Mm-hmm, yeah

S3
[simul: yeah] Yeah, so it’s, some of them found it really easy, others found it harder erm, so again it’s quite hard to keep them all doing the same thing.

T1
[simul: Mm - yeah, yeah, sure] sure 

S3
Erm…the CM1…they’re-they’re pretty good. So they’re able to do things like presenting yourself, like ‘my name is’, ‘I live in’ and so on. Erm, <?> do more numbers there as well and the CM2, they're, I find them the best because I already know them  <?>
T1
[Simul:Mm-hm] Yeah, yeah and you’ve been with them, yeah, quite a long time, so that’s different.

S3
[Simul: yeah] Yeah, so I’ve just been doing sort of sketches erm,<short pause> with basic phrases, something like that erm, they’re just sort of like making up conversations in pairs.

T1
[Simul: yeah] Besides, this is a very good group.

S3
Yeah, er, yeah… so the teachers they’re- they’re really helpful, like <?> and I  worked out the order of things that we’re going to do, so not necessarily at the same time as each other, but so that we know…what each other is doing. Erm, yeah, so… I’ve sort of planned out what <?> carry on with. Um, the other schools <name of school 3>, erm I’ve got the CE2s CM1 CM2 which basically I take the whole class at a time, the teacher’s still in the room with me. Erm, CE2 is the hardest because they’re quite a noisy class and even the teacher doesn’t seem to be able to get them to be quiet! <laugh>, Erm they’re, they’re just starting to-    

T1
[Simul: Mm-hmm – Mm-hmm] Off the record! 

S3
<Laugh> erm, yeah we started with numbers, erm just sort of counting <?> and that, and small sums which they seem to enjoy. Erm we started the alphabet there as well. Erm the CM1 and the CM2 and that’s why they’re both really good, they’re  really quiet <laugh>. They’re able to do stuff about, like presenting themselves ‘my name is’ and so on and um…erm some numbers as well. The CM2 especially they’re- they’re quite sort of advanced to have done pencilcase, like ‘what’s in your pencilcase?’, colours and stuff like erm…’yes it is’ and ‘no it isn’t’, <?> erm…yeah they’re really nice. And the teacher, the headmaster he’s been um…erm… quite interested in what’s happening and erm he showed me some work sheets that I think they’re using…so I sort of decide with him what I can use <?> he’s already got. Erm, <name of school 4>, that’s- that’s the easiest school for me because the directrice teaches the class and I’m more like an assistant there. So, erm, yeah she’s been quite strong on culture aspects, talking about stereotypes of Scotland and stereotypes of France. Erm we’ve done pencil case and colours and numbers, quite high, games like battle ships, <?> and using <?> things like that. So I’m able to get ideas from her and use them in other schools, which is really helpful.

T1
[ Simul: Mm-mhh – mmm -  yeah] mm-hmm, sure, sure. Because, actually Christine used to teach  er er… English in er… quite er…quite a number of different classes <long?> before she became an <?> at this school. The reason why she’s so used to <?> English teacher. OK, good <?> Rachel.

S4
Erm… in all three schools I’m treated more like a teacher<?>  has been really hard for erm, <long?> erm I’ve asked actually for help in the planning of the lessons because I’ve started to introduce them to the concept of <?> so erm, and we did a <?>. Erm, so with this book I photocopied the body and we did that. We sang the song head, shoulders, knees and toes, erm that’s for the very small ones though, because I do teach the very small ones <?>

T1
In which school?

S2
<name of school 5>

T1
Yeah, <name of school 5>
S2
Er, then we went on to a bit of food erm…with the flash cards erm as well. Erm, the discipline, like you say, you start shouting a bit don’t ya and then you think ‘no you shouldn’t. Erm I got some stars, so I give them <cough>, excuse me erm, if they’re really good. I hand them out and then they’re like ‘oh, I want one-I want one!’ <laugh>, so er that’s how I’m trying to discipline them. That’s about it. Um-hmm.

T1
So that’s <name of school 5>, what happens in the other schools?

S2
<?> 

T1
<?> Um-hmm, so you?

S1
[simul: OK, I’ve got] three schools and I find it like, a very different experience in in each one erm,. <cough> er, <name of school 6> 

T1
[simul: <?>] I - Is-is -is it difficult in th-the three different schools?

S1
Three, er, I have different experiences, I’ve found-I’m sorry!

T1
[ah right, OK, sorry] aha.
S1
I’ve found I’m used differently in each school. Like in erm at <name of school 6>, em like Fiona was saying erm, it’s the head teacher who, like plans the lessons. Erm <short pause> for like she-she-she like leads the lessons with the whole class like with the CM2 and then I’ve got the CM1 as well. Erm <cough> the first few weeks, she’s been,  it’s been me and her and I’ve been used for like pronunciation and things like that. Erm… but last week erm… I took half the class and she took half the class , but I felt very comfortable with that, because she like, she emails me a plan of  what we’re going to do in the lessons and so I’m well like, I know like what to do and it’s <?>.
T1
[simul: OK. Oh that’s good so you have time to] think about what you are going to do

S1
Yeah. And the pupils are well behaved because they realise that the head t- you know, you know the head teacher is just in the next room and it’s been arranged like that erm… so I have a really good experience there. And then it seems to me though they don’t really seem to be… she likes to cover things, like one topic very, very thoroughly rather than like, so we spent like three weeks on the colours, but with the CM2 erm… and we moved onto the animals last week erm…so that’s a very different experience to what I’ve found in the other places. Erm <cough> <name of school 7> that’s kind of mixed of what they want me to do,erm… I’ve got one class of CM2 where the teacher’s in the lesson erm…she-she plans the lesson, but erm, it’s me that totally has to teach them.  So she sits at the back and if they’re being noisy she’ll tell them to be quiet and things like that. Erm… then after the break I’ve got CM1 where I’m completely on my own <cough> like erm, it’s up to me to plan and discipline and-

T1
Where is the teacher?

S1
Erm, the teacher’s in a completely different room downstairs I’m- I’m-

T1
What is he doing?

S1
Erm…they’ve got- because the class is um…it’s a CM1 and CM2 class together, so I take like the CM1- 

T1
Yes, the half because of this reason.

S1
Yeah, and they take and they're with the CM2 and then it swaps round, but I’m on my own with each group. Erm, at the moment-

T1
[simul: Mm-hmm] so how many pupils are there in er this half group ?

S1
[simul: Er… they’re about] thirteen or so so but it’s not it’s not too, too  big, but I had some problems with the CM2 yesterday erm… I had to send some pupils back to the teacher because they were, they were just disturbing the class and I was trying to teach them some new vocabulary and it was important that they they would listen you know to take it in and learn as well. So yeah, erm. Erm yeah, so… I’m quite, I’m better now because I’m more prepared and I’ve s- I’ve been seeing what like other teachers have been doing with the classes-

T1
[simul: Mm-hmm] Did-did- did you see the…an improvement in the help that you got from the-the-the pupils, from the the teachers in this school? After you sent them <?> ? 

S1
[simul: yeah, erm] I-I I have actually, because erm…on Friday I have a lesson where the teacher is in charge of the lesson it’s CM1 and I really enjoy that lesson because the kids are really enthusiastic and I’m sort of there as a support for pronunciation. But she’s been sort of saying, ‘Yeah’, erm.. she’s been passing on sheets, photocopies of sheets and stuff like to really help me and I’ve sort of seen the way  she does her lessons and that’s really helped me because, you know obviously I’ve no teaching experience, so it’s kind of difficult to know, you know how to. But yeah I’ve seen a definite like improvement and that a bit. 

T1
[simul: and er – uh-huh] OK, good 

S1
But sometimes like as I say when I’m on, when I’m completely on my own with the class, it’s kind of a bit- a bit daunting like because <short pause>, they seem to be, at first there seemed to be no kind of direction of you know nobodywould say you know I think you should…that was er that was very hard for me because I didn’t like really understand like how much English they’d done you know and like because it wasn’t kind of, it was just kind of  ‘here’s a class, go ahead’ and that was a bit- <laugh> whoa! I would have preferred to sit in and watch, you know
T1
[Simul: Mm-hmm – mmm –mm-hm yeah, yeah, oh just] 

S4
Yeah. Did you not get to sit in and watch at first?

S1
No because I think at <name of school 7> I don’t think there’s another English teacher there I think I’m the only, I think they only have English once a week.
S4 
[simul: yeah]
T1
[simul: yeah] Yeah, sure.

S1
I don’t know if that’s because at <name of school 6> the head teacher she was saying they have to do English twice a week, because that was what it was- I don’t know if that was like the erm<?>

T1
I’ll try to explain to you the reason why they have so many differences in the different schools <?>. OK, but we’ll finish with erm…

S1
Sorry! <laughs>

T1
finish with er

S1
I can’t stop talking!

T1
No, no it’s alright and what is the third school?

S1
[simul: er] Erm… <name of school 8> that w- oh, that was <laughs> that was a school I was having the most problem with although that’s I think I’ve I think that’s improved erm… I’ve three year groups, I have a CM2, and a  CM1 and then a CE2. Erm the CE2, they’ve done a year, they’ve done a year of English and I find it quite difficult to sort of know what to do with them because <short pause> erm <cough> they’re quite advanced with their English, they’re quite talkative and there’s one particular pupil who-who wasn’t at the school, like… she was at a different school the previous year, so she’s done a lot more English than the others.  So when I’m covering something that she’s already done, she won’t hesitate to say she’s already done it or she’ll shout out the answers before the whole class and it’s it’s it’s quite difficult sometimes. Yeah I’m kind of running out of ideas <laugh> of what to do with them! Erm the CM1 that I have the next day are absolutely lovely, they you know they’re never done any English before and they like really enjoy, enjoy doing the songs and stuff and they have a really, like you know, I have a good time as well. Erm CE2 I found, ah I don’t-  they they were like renowned for being a really noisy class so erm <laugh> but I w- again I was left completely on my own with like, no kind of guidance as to what to do erm… and I found it impossible at first Erm-

T1
[Simul: Mm-hmm] So what did you do with the pupil- with the teachers?

S1
The teachers erm…erm… <cough> 

T1
What kind of help did you get?

S1
Well-

T1
If you got any

S1
Not, not much because erm… like for my CM2 class the head teacher is like doing marking or something so he he’ll occasionally wander in the room and tell them to be quiet if he can hear the n- the noise, er you know lots of noise. Erm, the CM1, I don’t get any help with, but I don’t really need it because they're such a, such a lovely- 

T1
[Simul: Mm-hmm - because it’s alright]  Yeah, yeah

S1
The CE2 I was just kind of, I couldn’t believe I was left with such a class, I was like ‘oh no’! Erm… erm… yeah and I a- I  asked actually one of the teachers ‘is there , you know do you have a like a programme of things you want me to cover with the pupils and stuff?’ and they said like ‘no not really’, just so they kind of like get erm an introduction to English
T1
[Simul: Where is the] teacher of this group?

S1
Erm he’s off with about five other, I think it’s CE1 pupils in another room, um I m- I mean I can go and get the teacher and tell him, tell him to, you know, come and calm them down, and I have done that on occasion… erm but last- yesterday I had the CE2 and that was better because I’ve realised that they enjoy doing the songs and usually at the start of the lesson I I come and sit on the floor and have them coming sitting with me, so it’s easier to control them because it’s a very large classroom and erm…it’s er it’s worked a lot better because we did the colours yesterday and they really enjoyed that. We sang a song about the colours and they really enjoyed that and erm <short pause> they sort of be quiet when you threaten that there will be no more songs or games, <?> they’re quiet then. But yeah it was…  I mean it’s it’s alright now but at first it was just like…oh I just felt really alone and kind of…you know <nervous laugh> yeah. 

T1
Right, right  

S1
It’s getting a lot better <laugh>.

T1
I can understand that <?> it’s rather difficult for you because you’ve got to adjust to <?> things all at the same time and that is extremely difficult. You’ve got to adjust to the fact that in some schools, er… the headmaster or the headmistress are very much involved in the-the-the the fact that er… English has got to be taught  into-to-to their schools <long?>. or with <long?>. In some of the schools that’s not the fact, that’s not the fact and you’ve got to erm…there is not much you can do.

S1
Mm-hmm

T1
It depends very much on the person that is the headmaster erm… mmmwh-what you must know is that er um the ministère de l’Education nationale and the advisors er <short pause> change their minds about t th-the- the fact of teaching of a foreign language in primary schools about… well every two years. And er…sometimes they say er well…erm ‘yes we’ve got to start them at a very early stage then they have this no we don’t have any erm… trained teachers in order to-to-to start er as soon as we we would like to-to-to do. Er it’s very typical erm…  and that explains, that explains some of the difficulties that you have.OK? Right er…there are a few facts I can’t accept and I’ll ask the advisor to make it very clear with all the pupils- with all the teachers that you-you-you can’t be left alone with a group of pupils that you can’t cope with or that you’ve got difficulties to cope with.  Even… if in some of the classes it is true that the pu- that the teachers have got to cope with two different groups as you said CM2 and CM1 er and CE1. And so that it is er… it could be useful for-for-for the teachers to be alone with the CE1 when you are having the lesson with the CM2. But still either way you are not trained teachers and you are not er… supposed to help er the teacher to cope with this difficulty, which is a real difficulty.  So I will have Mr <?> to-to-to write a <?> to all the teachers <long?> don’t have this kind of <?>. So that’s the first fact that you have got to know and that is that makes your role very, very difficult. I can tell you that when I was an assistant er… I had the same problem. I was an assistant in a secondary school so I didn’t have this problem of er, erm… working with different schools with different er ways in in different schools, but still, with er the the teachers some teachers would leave me just by myself with a group of pupils that I couldn’t cope with and some some teachers would have me in the schools with them, as you said to help them <?>   

S1
[Simul: <laughs> - OK – yeah - Mm-hmm, mm-hmm – mm – mm – mm – mm-hmm] 
S4
That’s what I’m saying erm… what I found out is that if you don’t go in kind of…strong you know saying ‘you will do this, we don’t want talking we  don’t want <?>, if you kind of get laxer and laxer um…they take advantage of you .

T1
That’s true

S4
And at the end you can’t get back and sort it out.
S1
[Simul: mmm]
T1
So what I’m going to to to to to do with you is show you how you’ve got actually to  to use that um…in order to to to get your teaching more lively. As you said ehmmm well, your not the only one to say that, but you said that in some activities are easier with er… with the pupils than others and in fact the activities that are easier are the activities which involve some communication and it’s easier to to to to to to teach when what you teach is er…<?> all this kind of stuff that as you said the alphabet because what communication can you have with the alphabet? 

S1
Mmm

T1
You can have some in a second step, but not in the first place. OK, So-

S4
<?> Sorry

T1
Yeah <go ahead?>

S4
It’s just that erm, like you say, some things if sometimes they’ve got to sit and listen, they’ve got to learn the words, there can be no communication at first, they’ve got to learn it and that’s difficult they’re bored, they’re wanting a game and stuff.

S1
{Simul: Yeah – it is –yeah you don’t] yeah that’s it you can’t go in and do just a game straight away, even though you’d like to do it and they’d like you to do it.

T1
I think that you can, I think that you can, but you’ve got to think about the kind of game that you’ve done, that you do, for instance if you i- i- if you are working on the alphabet what you can do at one stage is say ‘now look I’m going to- to- to spell some of  your names’.

S1
[simul: s- ]Yeah, w-.

T1
OK, in English

S2
Oh yeah OK that’s a good idea.

T1
And erm…the winner is the one who can recognise –

S1
Yeah, we played Hangman actually on our…
T1
[Simul: OK] OK, so that’s the kind of thing that you can do. But I agree with you not in the first place. They’ve got to have a basic idea of the-the –the name of the, of the of the letters in- in- in- in- in- in English. But that is what you’ve got to think about as soon as you decide to introduce some, something new in your classes. How er… can I have, can I have some communication? How can I have some, some games? Or some activités de< jeu?> as we say.  OK. So that’s very important. Now, the second thing that you can think of… is that as you say it is very, very difficult for- for- for what you said is very true they’ve got to realise that you are the teacher.

S1
Mmm

T1
And though well maybe you don’t feel like being a teacher but for them er… they don’t have to have this impression that you are not a teacher. OK?  Wh-what you can do is… to make sure that during your lessons all these activities of having partners having good behaviours is done in the foreign language. In your, in all your classes or in nearly all your classes they’ve got a mix of what you can do <?> and what you can’t do. You can translate that in English and you can use that in English.  Because it’s very difficult for you to know exactly er what a teacher would say in French.  So as soon as you have some difficulties as you said er… shouting is not a good way. But er, telling in English what kind of behaviour you are expecting is a good way. Because they they will be puzzled in the first place, they will have to listen, they will have to- to- to build up th-th-the meaning of what you say and you will have their attention. And by the time… they worked out all those processes you will be <you will be safe?> because it’s going to take quite a lot of time. Actually what I did when I was an assistant as well …I knew that there was no way I could cope with difficult pupils in in English especially in some very difficult suburbs of Manchester where I was er, where I was teaching. So I had to say all what I wanted to- to- toin French because otherwise I <?> for me and erm perhaps you could work out together a list of er of sentences that you can use in your classes when you’ve got these difficulties. And you could also er… work out er flash er either some flash cards or a written list and then they will know ah-ha this is something that I’ve already heard and I know how you’re supposed to- to- to…to interact with what is being said. OK, that, er… in fact is- is not exactly in er…. je vous expliquer ça en français Ça s-s-s- ça figure pas dans les documents que j’ai vous envoyé tout à… l’autre jour et qui sont des des programmations. Parce qu’en fait, les professeurs n’en a pas besoin, les professeurs français n’en a pas besoin. Mais vous, vous pouvez faire ce genre de liste, d’information que vous donnez aux enfants, et de conseils que vous donnez aux enfants. Er… ‘Now sit down’, ‘sit up’ what is a difference for French er… French peoples. It i-… ‘Sit down when they start the lesson and sit up when <?> and you want them to have the proper way of er being sat, that is important. Yeah 

S4
[Simul: <laugh>, <laugh>] Erm did you send us some documents?

T1
Yeah, did you receive them?

S4
No, because I think I told Madame <?> that I changed address.

T1
OK, no I send them by email.

S4
Oh by email.

T1
Have you checked?
S4
[Simul: no, no] Yeah, I checked yesterday.

T1
OK, so I’ll send them again. OK? Do you think that would be helpful?

S3
Yeah, definitely because that was my main problem I think knowing what to say in French.

S1
Yeah

T1
Yeah 
S1
[simul: that ] Yeah I could really see the difference like when, like I really enjoy when the teacher’s in the room and she could sh- you know, she could discipline them in French, I’d do a lot of the speaking but when I was left alone with a class I was like ‘oh no what  do I say in French?’ <?> respect me
T1
[Simul: Yeah, yeah and you can’t] and you can’t, and you can’t.

S2
<?>

T1
[simul and as soon as yeah] yeah but I  as soon as well it is obvious, that’s obvious but as soon as you try to- to- to take on something a little bit <?> its difficult. Er… one of the problems that I had er…during my lessons was the difference between er ‘hands up’ but er…at the b- er je vais dire ça aussi en français, au début, quand je suis arrivé, mais moi j’avais pas fait des études en anglais je parlais très très mal anglais je suis arrivé en Angleterre erm je traduisais tous mot à mot. Et je à certains de mes élèves ‘put your fingers up’ et ça les faisait et ça les faisait rire. Parce que c’est pas du tout ce qu’il faut dire. Et il m’a fallu apprend que ça se disait ‘hands up’.  Voilà le genre d’erreur que l’on fait, et c’est maintenant quand on est devant des des des élèves étranger <?> franchement. Alors moi si je vous dise je vous dites er put your fingers your fingers up, ça vous fait rire parce que vous savez bien que je suis en train de traduire la phrase française, ‘lève les doigts’.  Mes des petite, des jeunes élèves, ça ça les fait pas… enfin, ils ne comprennent pas ce qui se passe dans la tête de la personne qui parle une langue étrangère.  Et donc du coup, bah ils se mettent a ricaner, ils se mettent à faire le fou… enfin à se moquer de vous.  Et ça c’est normal.  Donc du coup ça veut dire que ces consignes là, par exemple la consignes de, de maintien du calme, il faut qu’ils apprennent à les comprendre en anglais.  Et il faut que vous travailler la dessus.  Peut-être d’ailleurs vous pouvez faire à un moment ou un autre un jeu de vol, ou vous aller demander à un enfant de venir faire ben la maîtresse à votre place et ils vont apprendre comme ça… Il va y a avoir les jeux… on vient de dire ‘hands up’ ou bien de dire ‘sit up’ Vous voyez donc du coup la difficulté qu’ils ont à comprendre ses deux, ses deux conseils là, alors a faire un jeu de ‘Simon says’, au lieu de faire Simon says bon enfin Simon says < ?> maîtresse < ?> d’accord? Et là, à ce moment là vous aller qu’ils apprennent ses consignes, er au début faut beaucoup plus efficace par rapport à la façon… Vous voyez? On peut faire la liste ensemble qu’on a, on a hands up, on a sit up < ?> intéressant er quiet please! Can you repeat? Est-ce qu’on peut avoir d’autre je ne sais pas euh… autres consignes
S2
‘Listen!’

T1
‘Listen carefully!’ 
S1
‘sit down’

T1
‘Sit down’ surtout on a besoin au début de la phrase de de de la leçon. Vous voulez faut que vous vous donniez cette liste là et puis que ça ça soit des chose que les enfants apprennent à connaître. Et puis de toute façon ça leur servira. C’est pas exactement, c’est peut-être pas exactement dans dans ce que les enseignant attendent de vous  dans un premier temps, mais ils vont comprendre eh bien < ?> d’accord. Donc voilà, donc bon, je crois qu’on va reprendre à nouveau. Donc je vais redemander à l’inspecteur de renvoyer un courrier parce là certaine des choses que vous avez décrites ne me semble pas acceptable. Vous ne devez pas avoir un groupe… si vous avez un groupe seul : c’est que ça doit correspondre à quelque chose par rapport à l’enseignement de l’anglais. Ça ne doit pas correspondre à quelque chose par rapport à l’organisation de la classe. D’accord, donc ça, je vais revoir ça avec M. Baleau, je vais lui demandé de de de re-clarifier les choses. OK. Est-ce qu’il y a d’autres chose par rapport à Baaaaaa à votre à votre travail et a Non, non ça ? En gros quelque chose de positif, une expérience positive, oui ?

S?
[Simul: um - um - um ] ça allait mieux

T1
Oui, c’est quand même positif, pour vous, oui pour tous, c’est vrai que c’est difficile. C’est vrai que la c’est la période ou c’est le plus difficile. Je vais vous dire, pour travailler… pour avoir travaillé plusieurs fois avec des assistantes qui étaient sur qui était < ?> ou avec des assistants dans l’école que je diriger auparavant, là vous êtes sur la période difficile, c'est-à-dire que à partir de Janvier ça va être… subitement tous les problèmes que vous avez vont disparaître <rire> c’est vrai d’abord votre niveau de langue  va continuer à progresser, donc d’une certaine façon vous serez plus comment agir. Vous allez avoir en plus… les enfants même à Jules Vernes vont mieux comprendre pourquoi vous venez et vont tirer d’avantage profit de  de vos leçon et puis bon ben toutes ces habitudes là de travail vont se mettre progressivement en places dans les différents écoles. Donc c’est vrai que là il y a toujours une période qui est toujours un peu plus difficile. Et ça quoi qu’on fasse on a beaucoup de mal. Vous vous douter que ces informations là, les enseignant les connaissent déjà, les ont déjà eu. Et bon, tous les ans je sais qu’il faut revenir à ce point là, OK ?
S?
[Simul: um - um] OK
T1
Bien euh

S?
C’est l’heure <rire>

T1
D’accord OK.

S?
non, non!

T1
Bien alors comme je vous l’ai dit par un mail que je vous ai envoyé très très tard, il se trouve que l’on va avoir la possibilité de mettre un petit peu de matériel à votre disposition justement pour pour vos cours. Moi, ça me semble intéressant de faire cela. Donc la façon dont on a travaillé : nous avons demander donc au enseignant, aux professeurs des écoles qui interviennent dans dans les écoles du département, par exemple François Vincent ou Jules Vernes de réfléchir disons à l’aspect plus pédagogique. Donc ils sont allés regarder quelque étaient les livres qui étaient adapter à votre enseignement et donc là à la suite ils ont fait un premier choix. Moi ce qui me semblerait intéressant dans un deuxième temps c’est que vous me donniez des références de livre en anglais qui vous aiderait sur l’aspect plus culturel des choses. On a toujours évoquer… quand vous aviez décrit ce que vous faisiez dans les différentes classes… on a évoqué l’aspect linguistique, ce qui est aussi très important. Mais il y un autre aspect qui me semble moi primordial, c’est l’aspect culturel. Je dirais que plus les enfants sont dans des écoles défavorisées et plus cet aspect culturel devrait euh… être important dans votre enseignement. Parce que les enfants de l’école Alain, les élèves de l’école de l’Usrie ou l’école de Générie : ces élèves là, ils iront à l’étranger donc ils entendrons parler anglais dans une situation réelle. Donc ils verront aussi baaaa… la façon dont on vit en Angleterre ou au Etats-Unis ou en Ecosse ect… euh Les élèves de Teva ou les élèves de Jules Vernes, bon pour eux ben, ils auront moins facilement cette opportunité. Et je crois que c’est très très important d’introduire de front les aspects culturels et les aspects linguistiques. D’autant plus que lorsqu’on découvre les aspects culturels on s’intéresse aux aspects linguistiques. Davantage, Davantage, Je crois que au niveau de votre expérience, c’est certainement aussi des choses qui sont faites, c’est parce que vous avez découvert des éléments de votre  vie en France et bien que vous avez aussi progressé au niveau de votre baguage linguistique. Donc c’est la raison pour laquelle moi j’ai … enfin pendant les 15 ans où j’ai enseigné l’anglais dans des écoles plus-plus… du département … deux écoles du département, je menais toujours de front ces deux apprentissages. Vous voyez, vous comprenez pourquoi ça me semble important. Donc l’idée que l’on aurait ça serait de … par rapport à vos demandes et bien de-de pouvoir vous acheter quelques livres en particulier ou quelques DVD qui vous permettrez justement et bien pendant certains de vos cours d’aborder ces aspect culturel < ?> alors est-ce que vous avez commencé, alors l’une d’entre vous, je ne sais plus laquelle m’a répondu que vous aviez eu un problème au niveau  du-du … 
S?
[Simul: um – um - OK - um ] C’était moi
T1
c’était vous …voila hein
S?
<rire>
T1
Je me rappelle <?> semaine. Si vous avez pas des titres d’ouvrages aujourd’hui, c’est pas grave. Ce qui serait bien c’est de me faire parvenir ça par exemple pour la semaine prochaine.

S?
OK.

T1
D’accord? Est-ce que vous avez commencer < ?> à y réfléchir ou à …

S?
Oui

T1
Oui

S?
<?>

T1
D’accord, Vous avez des titres déjà qui vous sembleraient intéressant < ?>

S?
Euh, j’ai-jai pensé que peut-être la série < ?> street au Etats-Unis < ?>
T1
So the-the-the easiest way is to …work out what you need, um… either you decide altogether what you need to…what kind of <?> or tapes  to-to-to buy for you or you decide that you need <?>. That’s fine er…find the-the-the titles the-the-the-
S1
Editors?

T1
Editors, apprentices?-No

S1
Publishers!

T1
Publishers, je savais que c’était pas <?> The publishers you can go either on… Amazon dot <?> or à la page www dot a la page.-
S1?
G?

T1
G, E. sorry dot com. So that you can find the-the-the prices OK? You send <?> you could do that before er…well Monday or Tuesday next week? OK? Erm… actually I think that I will have about er…1.000 Euros which is quite a lot of money, OK? Erm… So what I’d like to-to do is to say er…er… is to give me a list but list er…des listes avec l’ordre qui vous intéresse c’est à dire avec ça en premier, ça en deuxième, ça en troisième de façon à ce que je puise faire des choix. D’accord Et puis à partir de ce moment là, j’en reparlerai avec M. Baleau et puis on fera les choix et on achètera < ?> à votre disposition.

S1
[Simul: Mm-hmm, you can<?>

S?
Ce sont des histories de comptes et tous ça?

T1
ça peut être des comptes, ça peut être des histories, mais je pensais aussi, parce que je crois que ces intéressant à des livres qui parlent de vos pays. Par exemple des grands livres avec des grandes photos qui permettent d’avoir des discussions avec les élèves. Par exemple, un exemple que je peux vous donner : moi quand j’avais acheté un livre une fois sur Londres y avait des tas de photos de Londres et parmi les photos de Londres, il y avait des-des cabines téléphoniques. Alors je sais qu’elles ont un peu disparu les cabines traditionnelles rouges quoi, mais bon, c’était intéressant pour des jeunes enfants d’aller repérer les éléments qui sont des éléments typiques de la civilisation parce que justement on trouve la-la-la cabine téléphonique. Bon, il y avait à la fois les cabines téléphoniques et puis il y avait aussi les-les < ?>. Alors ça c’est des chose que l’on croise assez rarement là bas là mais si on utilise beaucoup les bus pour aller d’une école  à une autre  < ?> y en a pas. Pour un petit enfant français ça c’est justement quelque chose qui est intéressant et qui est marquant. Et bon ben vous voyez les liens qu’il y a avec ceux que vous avez enseigné sur les couleurs ou sur ce que vous n’avez pas encore enseigné : What is it? What do you see? Etc… Il y a beaucoup de question que vous pouvez poser qui permettent aux enfants de continuer à parler sur des choses qui ne sont plus culturels.
S?
 [Simul: um – OK – um - um ]
