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Hype and hope: May 2026

The Guardian, 4 Dec 2022
THE, 19 Jan, 2023 https://www.timeshighereducation.com/opinion/chatgpt-tool-
or-terminator

THE, 2 Sept 2023 https://www.timeshighereducation.com/blog/chatgpts-potential-enhance-student-skills-
must-not-be-dismissed

THE, 01 Nov 2024 https://www.timeshighereducation.com/news/student-ai-cheating-
cases-soar-uk-universities 

The Times, 22 May 2025, https://www.thetimes.com/business-
money/technology/article/anthropic-boss-huge-demand-for-our-ai-models-in-the-uk-
x62lc8973 

Science.org, 2026

The Times, 2024
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The magic of AI is still ‘in the air…’
GenAI can be seen as playing ‘pedagogic roles’ e.g. 

• a study buddy (checking vocab, giving summaries, defining topics)

• socratic opponent (taking on a persona)

• co-designer (assisting through the design of a piece of work)

• collaborator (editing work, suggesting new approaches)

• possibility engine (suggesting ideas/new expressions/vocab)

• Exploratorium (experimenting)

• Personal tutor (giving corrective feedback)

• Co-creator (creating learning resources)

= learning support assistant for personalized, flexible learning

= teaching support assistant for personalized teaching

(UNESCO, 2023)

https://unesdoc.unesco.org/ark:/48223/pf0000385146
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…but so are the flaws

2025 version 2026 version

Prompt to Copilot:
‘Create an image of a Professor of Digital Education at a UK University’

• Bias, misinformation in its training data, 
homogeny of information, limited 
perspectives

• Willingness to please

• 100% confidence in its data and desire to 
please (so will make stuff up)

• AI detection – who has done the work?

• Ethics in moderation of training models; 
environmental impact

• Digital divides (wealth, AI skills, gender, 
STEM vs Arts/Hums)
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How are students using GenAI?

• 95% using AI in some way, 94% to assist in producing assessed work

• Common uses: explaining concepts, summarising texts, structuring ideas

• Emotional use of AI ‘as a friend’ – 15% using AI for advice, address loneliness

• 68% see AI skills as essential ‘to thrive’ yet only 48% feel teaching staff are helping

• 51% have prior experience of AI at school/college but 33% had none

• 49% - AI makes the student experience better yet…

• …fears cited: feeling of isolation; being accused of cheating; loss of critical 
abilities; lower grades

Some polarisation: AI increases and decreases loneliness; some like and use AI some 
really don’t; some institutions encourage use of AI, others don’t

(Higher Education Policy Institute - https://www.hepi.ac.uk/reports/student-generative-ai-survey-2026/ 

https://www.hepi.ac.uk/reports/student-generative-ai-survey-2026/
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Other recent reports (WonkHE, ScAITEN)

• AI use is not one single behaviour. It is used in variable ways for different 
tasks even on the same assignment – policies and approaches must reflect 
that

• Widespread use of AI for searching – a crucial starting point for many in study

• Drivers of AI use: time poverty; structural issues; lack of functional clarity on AI 
policy

• Students overwhelmingly value learning with peers - where students feel they 
belong, they use AI less

       (WonkHE 2026 – Trained to stop Learning)

• Use of AI for studies: 38% - rarely/never; 21% - occasionally; 40% - frequently

• Concerns: environmental impact; ethical considerations; deskilling

• Lack of clarity on how/why to use AI

• Variance of views on AI within different groups

 (GenAI in Scottish Higher Education, Staff and Students Attitudes and Perceptions, ScAITEN, 2026)

https://wonkhe.com/blogs/trained-to-stop-learning-how-students-are-experiencing-assessment-and-learning-in-an-age-of-ai/
https://wonkhe.com/blogs/trained-to-stop-learning-how-students-are-experiencing-assessment-and-learning-in-an-age-of-ai/
https://wonkhe.com/blogs/trained-to-stop-learning-how-students-are-experiencing-assessment-and-learning-in-an-age-of-ai/
https://wonkhe.com/blogs/trained-to-stop-learning-how-students-are-experiencing-assessment-and-learning-in-an-age-of-ai/
https://www.abdn.ac.uk/staffnet/education/generative-ai-in-education/current-genai-research/
https://www.abdn.ac.uk/staffnet/education/generative-ai-in-education/current-genai-research/
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And in language education…a shock!

• Production of “novel…grammatical sentences in connected 
discourse in real-time conversation with the user.”

• A jump forward from previous linguistic tools: “The public 
had also become accustomed to the limited linguistic 
responsiveness of technologies trained to reply to a set of 
expressions, produce rough translations of short texts, and 
suggest corrections to their grammar and spelling. None of 
the capabilities observed in yesterday's technologies 
prepared the public for the linguistic adeptness of 
ChatGPT” 

• Opportunity for personalised, interactive language practice 
that ‘goes beyond’ previous classroom possibilities

- Chapelle, 2025
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A game-changer?

“GenAI-based tools such as Chat-GPT appear to be a game-
changer for second language learning because of their capacity 
to impact the core components of language education including 
professional understanding of practices in language pedagogy, 
language assessment, second language acquisition, and 
language teacher education.” – Chapelle, 2025

• AI is not simply ‘another tool’

• Reshapes how learners make meaning, express themselves, 
acquire new language/knowledge



9

PUBLIC

Copyright University of Southampton 2023

Changing the game in a good way

• Content generation of all kinds – personalised, targeted for an individual or a class

• Assessments/grammar quizzes/texts of different genres

• Discovering linguistic or cultural content; vocabulary checking and generation

• Error noticing and correction

• Genre comparison, analysis reflection

• Conversation/interaction practice in multiple languages

• Translation of all kinds: verbal, text, imagery

• Creativity – sparking new ideas; enabling creative tasks

Greater teacher and learner autonomy

Opportunity for teacher-creativity: liberation from constraints of traditional resources?
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Further impact: the changing game

Research:

• Increased submissions to key CALL conferences (EUROCALL, CALL) and journals 
(ReCALL, CALL)

• Reflecting experimentation and exploration to support practice.

• Inspired and enabled by AI

Linguistic ‘democratisation’

- Support for minority languages

- Access to language knowledge

Duolingo's AI Revolution - by Dr 
Philippa Hardman

https://www.bbc.co.uk/future/article/202506
25-can-ai-speak-the-language-japan-tried-to-
kill 

https://drphilippahardman.substack.com/p/duolingos-ai-revolution
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Cognitive impact: the ‘magic’ of AI

• Over-reliance on AI hinders active engagement in learning and foundational 
learning; 

• Cognitive ‘off-loading’ diminishes complex thinking; 

• Use of AI fosters misplaced over-confidence in knowledge

• Fosters overly-trusting relationship with AI

(Fan et al, 2025, Gerlich, 2024, Jost et al, 2024)

Language education

• Importance of developing foundational knowledge: grammar, vocabulary, skills

• Cognitive benefits of knowing language (see Barac & Bialystok, 2012)

• Challenge and empathy can foster effective language learning (DELTEA project, 2025)

• Diversity in language under threat e.g. standardisation of English via AI (Jeon et al, 
2024)

https://ripl.uk/deltea/
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Integrating AI skills and understanding = AI literacy

Human vs AI:

- Human strengths: contextual and ethical awareness, emotion, creativity, critical 
thinking, empathy, complex social interactions

- AI strengths: rapid data processing, aggregation, synthesis; generation, transformation 
of multimodal content

Concepts of AI literacy and languages – ‘Co-literacy’:

- Meaning-making: social, communicative, in writing, through co-design and 
collaboration

- “As AI becomes increasingly embedded in communicative practices, literacy can no 
longer be understood as an exclusively human practice” (Alm, 2025: 63)

(Alm, 2025: 53-77)

Aligns to Chapelle (2025): 

TPACK (Mishra & Kohler, 2006) + linguistic and cultural knowledge = important in AI use
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GenAI at Southampton – our position

To develop our teaching, learning and assessment to ensure that an education at UoS 
prepares students to be critically digitally literate and responsible, ethical, skilled users of 
GenAI, ready for work and life in an AI-enabled world. 

https://www.southampton.ac.uk/about/governance/regulations-policies/policies/using-
gen-ai-during-your-studies 

How?

• Integrate considerations of generative AI throughout programme and assessment 
design

• Build considerations of generative AI into our processes and practices

• Co-design guidance for students with students

• Develop training and support for staff and students

• Redesign of assessment and AI use if authorised and explained clearly

= support and empower not replace

https://www.southampton.ac.uk/about/governance/regulations-policies/policies/using-gen-ai-during-your-studies
https://www.southampton.ac.uk/about/governance/regulations-policies/policies/using-gen-ai-during-your-studies
https://www.southampton.ac.uk/about/governance/regulations-policies/policies/using-gen-ai-during-your-studies
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https://www.southampton.ac.uk/about/governance/regulations-policies/policies/using-gen-ai-during-your-studies
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Approach at UoS - AI Fluency: guiding principles

Responsible AI is driven by:

• Proactive, institution-wide approach aligned to triple helix and 
coordinated through AI@Southampton

• Theme of empowerment, agency, human-centred

• Collaboration, co-creation

• Transparency

• Continuous learning and experimentation

• Criticality and creativity

• Flexibility and adaptation (we acknowledge that one size 
won’t fit all disciplines)
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Cyborg, centaur or just me?

Centaur: “centaur work has a clear line between 
person and machine” (p. 136) – clear division of labour 
between AI and human

Cyborg: “cyborgs blend machine and person, 
integrating the two deeply. Cyborgs don’t just delegate 
tasks, they intertwine efforts with AI” (p.137) 

(Mollick, 2024)

Just me: consciously choosing NOT to use AI for some 
tasks
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Aim: 

“To build understanding and 
confidence in using GenAi.”
 
Topics: 

-University position on AI
-How does AI work?
-How to talk to AI
-Ethical issues
-Creativity with Ai

Includes AI-edited graphics this is the 
creative team.

The Cyborg Challenge 



The Cyborg Challenge 
‘Cyborg/Centaur/ just me’ conception to encourage 

reflection and agency. (Mollick, 2024)
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What could that look like in practice?

• Transparency, openness – how will we use AI? For 
what purpose? 

• Discussion from day one – understand the levels of 
knowledge and skill in the room

• Honesty – expectation of all

• Clear guidelines on ‘declaring use’: How should we 
declare the use of AI in our learning/teaching?

• Embedding of AI in tasks, discussions and role-
modelling use



22

PUBLIC

Copyright University of Southampton 2023

Criticality and understanding

Surfacing: 

- dataset limitations (create 
an image of a watch 
showing 3.25pm)

- limited perspectives (create 
an image of…) – need to 
work hard to get the right 
thing

- Willingness to please

- 100% confidence in false 
information (write a 
biography of X, Vice-
chancellor of X)
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Creativity and experimentation
Creativity

- Creating multimodal, 
personalised resources 
(teacher)

- Creating linguistic content, 
individually or collaboratively 
(students)

- Critiquing resources and 
practice
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Final assessment

• Reflection on engagement with module content (part 1)

• Create a blended English lesson plan (part 2)

• Plan the context and the underpinning ethos (theories) – what they aim to achieve

• Ask the AI (prompt the AI) – work with it to get a final plan – explain how you did 
this and what you changed/liked/didn’t like

• Critique the final plan referring to theory/literature/good practice

• Include prompts and plans in an appendix

Outcomes:

• Brought together AI literacy practices, reflection, criticality, creativity

• Authentic task

• Learning by doing assessment task
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The ‘new game’: augmentation, empowerment, confidence

• Embrace – learn about AI, be creative, find the creative 
enjoyment in using it yourself (ignore the ‘noise’)

• Integrate/embed – find ways to use it to support 
teaching and learning e.g. creating resources, getting 
students to create resources, doing the admin jobs you 
don’t like; have fun; co-create

• Contextualise – use AI in the way that makes sense to 
you, in your context, for your learners; be critical about 
its value in language education

• Trust – to your expertise as a linguist, intercultural 
expert and educator – build in AI literacy from that 
foundation

• Remember the human – build your confidence to build 
that of your students
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Thank you!



27

PUBLIC

Copyright University of Southampton 2023

References
• Alm, A. (2025) Reconceptualising literacy as co-literacy in language education with AI, in [eds] Wang, Y., Alm, 

A., Dizon, G. (2025) Insights into AI and Language Teaching, Castledown: London

• Barac, R. & Bialystok, E. (2012) Bilingual Effects on Cognitive and Linguistic Development: Role of Language, 
Cultural Background, and Education in Child Development, vol 83/2, pp. 413-
422, https://doi.org/10.1111/j.1467-8624.2011.01707.x

• Chapelle, C.A. (2025) Generative AI as game changer: Implications for language education, System, Volume 
132, 103672, ISSN 0346-251X, https://doi.org/10.1016/j.system.2025.103672. 

• Corbin, T., Dawson, P., Nicola-Richmond, K., & Partridge, H. (2025). ‘Where’s the line? It’s an absurd line’: towards a 
framework for acceptable uses of AI in assessment. Assessment & Evaluation in Higher Education, 50(5), 705–717. 
https://doi.org/10.1080/02602938.2025.2456207 

• Fan, Y., Tang, L., Le, H., Shen, K., Tan, S., Zhao, Y., Shen, Y., Li, X., & Gašević, D. (2025). Beware of 
metacognitive laziness: Effects of generative artificial intelligence on learning motivation, processes, and 
performance. British Journal of Educational Technology, 56, 489–530. https://doi.org/10.1111/bjet.13544

• Firestone C, Scholl BJ. Cognition does not affect perception: Evaluating the evidence for “top-down” effects. Behavioral 
and Brain Sciences. 2016;39:e229. doi:10.1017/S0140525X15000965

• Gerlich, M. (2025) AI Tools in Society: Impacts on Cognitive Offloading and the Future of Critical Thinking. Societies, 
15, 6. https:// doi.org/10.3390/soc15010006

https://doi.org/10.1080/02602938.2025.2456207
https://doi.org/10.1111/bjet.13544


28

PUBLIC

Copyright University of Southampton 2023

References
• Hao-Ping (Hank) Lee, Advait Sarkar, Lev Tankelevitch, Ian Drosos, Sean Rintel, Richard Banks, and Nicholas Wilson. 

2025. The Impact of Generative AI on Critical Thinking: Self-Reported Reductions in Cognitive Effort and Confidence 
Effects From a Survey of Knowledge Workers. In Proceedings of the 2025 CHI Conference on Human Factors in 
Computing Systems (CHI '25). Association for Computing Machinery, New York, NY, USA, Article 1121, 1–22. 
https://doi.org/10.1145/3706598.3713778 

• Jaeho Jeon, Seongyong Lee, Serafín M Coronel-Molina, Rethinking AI: bias in speech-recognition chatbots for ELT, ELT 
Journal, Volume 78, Issue 4, October 2024, Pages 435–445, https://doi.org/10.1093/elt/ccae035

• Jošt, G.; Taneski, V.; Karakatiˇc, S. (2024) The Impact of Large Language Models on Programming Education and 
Student Learning Outcomes. Appl. Sci., 14, 4115. https://doi.org/10.3390/ app14104115

• Li, P. et al. (2024). Making AI less “thirsty”: uncovering and addressing the secret water footprint of AI models. ArXiv. 
[Preprint]. https://arxiv.org/abs/2304.03271.

• Mishra, P. (2023). ChatGPT is a smart drunk intern: 3 examples. https://punyamishra.com/2023/07/26/chatgpt-is-a-
smart-drunk-intern-3-examples/ 

• Mishra, P., Warr, M., Islam, R., (2023) TPACK in the age of ChatGPT and generative AI, Journal of Digital Learning in 
Teacher Education, 39 (4), pp. 235-251, 10.1080/21532974.2023.2247480

• Mishra, P., & Koehler, M. J. (2006). Technological pedagogical content knowledge: A framework for teacher knowledge. 
Teachers College Record: The Voice of Scholarship in Education, 108(6), 1017–1054. https://doi.org/10.1111/j.1467-
9620.2006.00684.x

• Mollick, E. (2024) ‘Co-intelligence: living and working with AI,’ WH Allen: London

https://doi.org/10.1145/3706598.3713778
https://doi.org/10.1093/elt/ccae035
https://arxiv.org/abs/2304.03271
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://punyamishra.com/2023/07/26/chatgpt-is-a-smart-drunk-intern-3-examples/
https://doi.org/10.1111/


29

PUBLIC

Copyright University of Southampton 2023

References

• UNESCO (2023) ChatGPT and artificial intelligence in higher education: a quick start 
guide. https://unesdoc.unesco.org/ark:/48223/pf0000385146 

• UNESCO AI competency framework for teachers

• UNESCO AI competency framework for students

• Thanks to CoPilot and ChatGPT for imagery used

https://unesdoc.unesco.org/ark:/48223/pf0000385146
https://www.unesco.org/en/articles/ai-competency-framework-teachers
https://www.unesco.org/en/articles/ai-competency-framework-teachers
https://unesdoc.unesco.org/ark:/48223/pf0000391105
https://unesdoc.unesco.org/ark:/48223/pf0000391105

	Building confidence and agency: a whole-institution approach to AI Fluency
	Hype and hope: May 2026
	The magic of AI is still ‘in the air…’
	…but so are the flaws
	How are students using GenAI?
	Other recent reports (WonkHE, ScAITEN)
	And in language education…a shock!
	A game-changer?
	Changing the game in a good way
	Further impact: the changing game
	Cognitive impact: the ‘magic’ of AI
	Integrating AI skills and understanding = AI literacy
	GenAI at Southampton – our position
	Approach at UoS - AI Fluency: guiding principles
	Slide Number 15
	Slide Number 16
	Cyborg, centaur or just me?
	Slide Number 18
	Slide Number 19
	Slide Number 20
	What could that look like in practice?
	Criticality and understanding
	Creativity and experimentation
	Final assessment
	The ‘new game’: augmentation, empowerment, confidence
	Thank you!
	References
	References
	References

